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Pedagogical Reflections

Ruminations. My teaching philosophy was conceptualized through observation of my mentors and
colleagues, successful completion of pedagogy workshops, and experimentation during my tenure
as a doctoral student and now faculty member at the University of Alabama. Amid this process of
observing, training, and testing, I developed my own pedagogical style. In doing so, I discovered that
teaching is a blend of art and science; an amalgamation constantly refined through personal reflection
as well as feedback from students, peers, and mentors.

Curriculum. I believe goal setting is the cornerstone of curriculum development. In developing my
learning objectives, I strive for goals that are specific, measurable, action-oriented, and challenging.
At the beginning of each course I provide my students with my syllabus, which explicates my course
expectations and learning objectives. During my introduction, I demonstrate to students how each
assignment works directly towards the accomplishment of the course goals. I find students appreciate
this approach as they perceive greater relevancy of the course assignments.

Bounded autonomy. I adhere to an authoritative teaching style in accomplishing my course goals.
Under this paradigm, I establish clear learning objectives that serve as the boundaries for my courses;
however, within these parameters I encourage autonomy by offering multiple options for accomplish-
ing the course goals. I have discovered that empowering students in this manner instills within them a
sense of ownership over the learning objectives. For instance, when I taught Personal Health Behavior, I
delivered an electronic survey to my students that requested they rank-order the amount of emphasis
placed on the health topics I covered in the class. Other examples of this technique include permitting
students to select from several assignments that accomplish the course objectives or allowing students
to determine the teaching method that will be used for a particular topic. Upon first implementing this
teaching style, I quickly realized that each class has a unique personality as no two groups of students
selected the same set of permutations. In addition, I found this variety helps to keep the course content
fresh; both for myself and for my students.

Intermittent feedback. Quality feedback is critical to goal success. At various intervals throughout
my courses, I request feedback from students using electronic surveys and focus groups. I apply this
bench marking technique to gauge the progress I am making in achieving my learning objectives. I
have found this practice allows me to address any learning gaps in real-time, as opposed to waiting
until the end of the course to identify deficiencies.

Pedagogical Strategies

Organic learning. I believe pedagogical experiences are enriched when a diversity of modalities are in-
fused into the educational landscape. To cultivate a rich learning milieu, I employ an array of pedagog-
ical techniques into my courses to actualize higher learning including interactive lectures, classroom
demonstrations, in-class and out-of-class activities, role-plays, case studies, and group discussions.

For example, when I served as an instructor at the University of Cincinnati, students in my Lifestyles,
Health, and Wellness classes completed surveys that polled them about various health behaviors. Upon
completing the surveys, students scored themselves and received succinct, personalized assessments
about their health. Next, I engaged the students in large group discussions and elucidated techniques
to modify unhealthy behaviors. Additionally, I encouraged peer-to-peer interaction so other students
in the class could offer suggestions to their colleagues. This learning sequence engaged the class
and personalized the content in a manner that was germane and directly relevant to each student.
Similarly, throughout my Applied Statistics in Human Services II course, I incorporated routine use of
case studies designed to channel the students into quantitative thinking. Students routinely stated this
pedagogical approach helped them understand the applicability of statistics and made advanced data
analysis less intimidating.
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As a faculty member at the University of Alabama, I have continued to incorporate a variety of teaching
techniques into my courses. During each class, I attempt to layer several pedagogical modalities to
stimulate student interest and to tap into a variety of learning styles. For instance, to demonstrate the
applicability of public health theory, students in my Principles of Health Promotion course complete an
instrument I developed that measures theory of planned behavior-based predictors of healthy sleep.
Once completed, I collect the student’s questionnaires and break them up into small groups where
they discuss intervention activities to improve their sleep behaviors. While the students are engaged in
this small-group activity, I input their questionnaire responses into statistical software. Once entered,
I conduct an interactive lecture in which I review their results, describe how the constructs of the
theory are measured, and how the techniques they brainstormed in their small groups could be used
to develop evidence-based sleep health recommendations.

Similarly, doctoral students in my Advanced Evaluation of Health Programs course develop skills to sys-
tematically analyze intervention research. The culminating project requires students to present their
findings in both conference presentation and manuscript formats. Students frequently state they ap-
preciate the practicality of this assignment and consistently provide positive feedback regarding the
class structure. At various intervals throughout the course, I incorporate an active-learning teaching
style, whereby core content related to evaluation design is delivered using online, audiovisual pre-
sentations; class time, then, is devoted to improving data analysis skills in a computer lab setting,
drawing upon the examples described in the audiovisual materials. Combining foundational material
with hands-on tutorials helps students understand the practical application of the course content while
involving them in an engaging activity that stimulates their interest in evaluation methodologies.

Professional preparation. Students not only require relevant content; they also need to acquire skills
to apply the information they learn to solve real-world problems.

Knowledge is necessary for, but not sufficient to produce, most behavior changes (Rimer & Glanz, 2005, p. 12).

This principle is particularly true in the classroom. Ultimately, I believe most students seek a university
education in their pursuit to discover a career that will bring their lives meaning and purpose. Upon
receiving my bachelor’s degree, I spent five years working in both the private and public sectors,
during which time I was promoted twice. I believe this experience has provided me with a unique
insight into the universal skill sets employers seek in college graduates. These include: (1) the ability
to follow directions; (2) the proficiency to effectively communicate through a variety of mediums; (3)
the capacity to think critically and solve problems; and (4) the capability to set and accomplish goals.
Concomitantly, I structure my assignments to achieve two outcomes. The first is to accomplish my
course learning objectives. The second is to foster the skill sets students will need to be successful in
their professional endeavors. In describing my assignments to my students, I share this insight with
them and articulate how the course projects will develop the professional competencies necessary to
succeed in their career ambitions.

Commitment is enhanced when people believe that achieving the goal is possible, and that achieving that goal is
important (Locke & Latham, 1994, p. 17).

My pedagogical style is oriented towards engaging students in the learning process, challenging stu-
dents to expand outside of their mental comfort zones, and translating theory into practice. For each
class I instruct, I reflect upon the feedback I receive from students, peers, colleagues, and mentors in
my ongoing quest to become a more effective teacher. I look forward to continuing to ameliorate my
teaching philosophy in new environments and with diverse audiences of students.
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